A survey of fifth and sixth grade language errors to determine progress made in eliminating common errors by Hanlon, Lawrence John
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1950
A survey of fifth and sixth grade
language errors to determine
progress made in eliminating
common errors
https://hdl.handle.net/2144/4669
Boston University
BOSTON UNIVERSITY 
SCHOOL OY EDUCATION 
Thesis 
A SURVEY OF FIFTH AND SIXTH GRADE LANGUAGE ERRORS TO DETERMINE 
PROGRESS MADE IN ELIMINATING CODON ERRORS 
SUbmitted by 
Lawrence Jobn Hanlon 
(B.S. in Education, State Teachers College 
Bridgewater, Massachusetts, 1938} 
In partial fulfil1ment of requirements for 
the degree of Master of Education 
1 9 6 0 
·~:( :stc ~-. I ~ni~ . •y 
·~' :·~ )f'f of E>; ... ... ._.. 'i 
" .it ·-
First Reader: Donald D. Durrell~ Dean of the School of Education, 
Professor of Education 
Second Reader: Helen Blair Sullivan, Professor of Education 
I 
II~ 
I 
I 
I 
I 
I 
I~ 
I 
I 
i 
I 
TABLE OF CONTENTS 
STATEMENT OF THE PROBLEM, 
JUSTIFICATION, AND 
REVIEW OF THE LITERATURE 
PROCEDURE AND SCOPE 
Tests given 
Procedure in gathering data 
Cases used 
Intelligence of classes used 
ANALYSIS OF DATA 
Analysis of proof-reading test 
Analysis of Stanford Achievement test 
on language usage 
Analysis of compositions 
SUMMARY AND CONCLUSIONS 
Summaey of the problem 
Conclusions of the stu~ 
Weaknesses of the study 
Recommendations for further study 
BIBLIOGRAPHY 
I 
: 
APPENDIX 
I 
Proof-reading Test 
ii 
• 
PAGE 
1 
18 
24 
41 
43 
LIST OF TABLES 
Analysis of proof-reading teet PAGE 
TABLE I- GRADE V- Initial Language Error 25 
Scores McKee Vs. Hatfield 
and Price 
TABLE II- GRADE V- Differences in Language 25 
Usage Gains McKee Group 
TABLE III-GRADE V- Differences in Language 26 
Usage Gains Hatfield and 
Price 
TABLE IV - GRADE V Differences in Language 26 
Usage Gains McKee Ve. 
Hatfield and Price 
TABLE V- GRADE VI McKee Gains in Language 27 
Usage 
TABLE VI - GRADE VI Grade V - McKee and Grade 27 
VI- McKee Difference in 
Gains in Language Usage 
Analysis of Stanford Achievement Test 
TABLE I - Stanford Achievement Teat- Inter- 30 
mediate Battery- Form D- Language 
Usage 
TABLE II- GRADE V Comparison of Per Cent 31 
of Errors in Language 
Usage Initial Teet 
McKee Vs. Hatfield and 
Price 
TABLE III - GRADE V McKee Group Gains in 
Language Usage 
TABLE IV - GRADE V Ratfield,Price Group 
Gains in Language 
Usage 
31 
32 
TABLE V - GRADE V McKee Va. Hatfield 32 
and Price Differences 
in Ge.ins in Language 
Usage 
iii 
LIST OF TABLES 
Analysis of Stanford Achievement Test 
TABLE VI - GRADE VI McKee Group Gains 
in Language Usage 
PAGE 
33 
TABLE VII - GRADE VI AND GRADE V 33 
McKee Group Difference 
in Gains in Language 
Usage 
Analysis of Compositions 
TABLE I - GRADE V- Initial Test 
TABLE II - GRADE V Final Test 
TABLE III - GRADE VI Initial Test 
TABLE IV - GRADE VI Final Test 
iv 
37 
37 
38 
38 
CHAPTER I 
STATEMENT OF THE PROBLEM, JUSTIFICATION, AND REVIEW 
OF TBE LITERATURE 
Statement of the problem. A survey of fifth and sixth 
grade language errors, both oral and written, was made at the 
beginning of the school year and another at the end of the 
school year to determine the percentage of errors corrected 
by our present language program which is based on the Language 
for Meaning Series by Paul McKee and Annie McCowen. 
Justification. Correct language usage, as stated by 
many authorities, is a desirable goal to achieve by the 
educational system. With all the negative influences the 
pupil comes under, only the pupil's individual desire to 
use language correctly will achieve this goal. 
The need of being able to express one's ideas properly, 
either orally or in a written manner, is of paramount im-
1/ portance all through life. McKee says: 
The world still bas a way of judging an individual 
in terms of the correctness of his speech and 
writing as determined by standards found in the 
expression of cultured people •••• Practically 
the only means the teacher employs in measuring 
the pupil's understanding in school work is his 
written and oral expression. 
l/ PaU1 Gordon McKee, Language in the Elementary School. 
lroughton, Mifflin Company:J3oston,--r§'34. 
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On the importance of language Garrison says: 
A study of the origins of langna.ge either 
in the race or in the child will reveal the close 
parallel between language development and mental 
development. One' a thinking is conditioned by 
the tools which he baa available for use in the 
process. · Civilization is wholly dependent upon 
the intellectual development of the race. Intellect-
ual development really means ability to think and 
this in turn is conditioned by language development. 
Thinking and language development are so closely 
related that it is difficult to conceive the one 
without the other. They seem to refer to one and 
the same thing. Man's intellectual development 
would be crude indeed did he not have the power 
to react in a s.ymbolic way to situations. 
!I DeBusk says: 
The leaders in the community are in general those 
persons who have no difficulty in expressing them-
selves well, whether by means of oral or written 
English. Clear and concise English is one of the 
most valuable assets that any boy or girl can have 
at command. It contributes towards success in any 
form of employment. Good English is not only a. . 
valuable economic asset, but a very definite social 
asset as well. 
The proper use of language is important in itself, 
but the use of language as a means of reaching other de-
sirable goals is also apparent. Sometimes, lack of ability 
to express one's ideas properly leads to the socially mal-
adjusted child, the child who prefers to remain alone mnch 
of the time, the poor-mixer. 
'JJ s.o. Girrlson and K.c. Garrison, The PHchology of 
Elements!{ School Subjects,Jobnson PUD!is ng Company,l929, 
PP• 207- 4. 
y Burchard W. De Busk, Langua~e Errors Among School 
Children, University Press, 1 30. 
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!.1 Ha rri a says: 
There are some who say that if the teacher frees 
the child's verbal expression, social adjustment 
will come; others say improve the social skill of 
the child and his ease of expression Will develop. 
Actually conversational ability and sociability 
develop reciprocally; it is well to provide children 
with opportunities for experience in both skills. 
Then, too, the influence that language plays on reading 
ability is in itself enough to warrant careful consideration 
in today's curriculum. The child's ability to learn to read 
depends on his use of language. It bas an interrelated 
effect. Language affects reading; reading affects language. 
!I Hildreth sa;ye, "The beginner who says, 'Me dot one', •us 
gonna do dat', 'Her hit me', etc., makes slow progress in 
reading until his spoken language improves. Studies of 
reading disability cases have repeatedl;y shown that reading 
disability is essential language disability." y 
Sondel says: 
Only as a listener can distinguish between the 
various functions of language is it possible for 
him to make a judgment concerning the motives of 
a speaker. The advantages of approaching any 
subject matter, any problem, with a mind to structural 
analysis are self-evident. Understanding is basic 
!/ Dale B. Harris, "Child Development and the Language 
Arts," Elementary English Review, 23:367-369, 1946. 
y Gertra.de Hildreth, "Interrelationships among the Language 
Arts,"Bibliograpby, Elementary School Journal, 48:538-49, 
June, 1948. , 
~ B.Sondel, "Communication as Cra.cial in Education," School 
~ Society, 67:443-5, June 12,. 1948. 
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to critical evaluation. Both teachers and students 
should be structure conscious. But logical analysis 
is a Skill that must be learned by persistent practice 
throughout the educative process. 
The importance of langu1Je may be well summed up in 
a statement by Louis Kaplan. He says, "Thinking is actually 
the non-verbal manipulation of language symbols, and many 
psychologists hold that man did little or no thinking be£ore 
he learned the art of oral communication." 
Language is being poorly taught in many schools today. 
It is being poorly motivated and neglected. Many teachers 
dislike teaching langu!Je and this dislike is reflected in 
the pupils. Garrison says: 
The teacher is probably the biggest factor in 
determining whether children become interested in 
language work. A live teacher Who knows boys and 
girls, who knows how to discover their interests, 
who is sympathetic toward their point of view, and 
who by her enthusiasm can create an atmosphere of 
enthusiasm should have no trouble in leading pupils 
to a desire for superior accomplishments in English. 
Teachers have given too much attention to the tech-
nical and formal aspects of language and not enough 
to the idea that language is a vehicle by means of 
which boys and girls may give to others an accurate 
and clear notion of how they feel toward and interpret 
situations. 
3/ 
Terman- studied the preference of gifted and average 
children for the various school subjects. He found that, 
V t. Kaplan, "Modern Trends in Teaching Language Arts in the 
~lementar,v School,"Elementarz School Journal 48:4V6-83,MY,48. 
!/ s.c. Garrison and K.C.Garrison, ~· cit., pp. 207-264. 
!f L.M. Terman, Genetic Studies of Genius, Vol. I, Chapter 15, 
Stanford University Press, 1925:-
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"gifted girls liked composition; for the other groups, 
however, composition, grammar, and penmanship were either 
disliked or the pupils were indifferent toward them." 
Also, the great number of errors made in the oral con-
versations of the children in these grades and especially 
by the written errors which appear, not only on their language 
papers, but in. all the written papers in their other subjects, 
justifies an attempt at rectifying the situation. 
If language is such an important subject, something 
should be done to find how it should be taught by reviewing 
the literature on the subject and experimenting to try to 
find some logical solution as to the best method of acquiring 
correct language usage. This thesis is an attempt along 
this line. 
Review of the literature. A continuous struggle has 
· been going on between the schools and society, a struggle 
in which the pupil has b$en the pawn. The schools have been 
striving toward proper language usage, although not agreeing 
on the method of best achieving this aim. Society in general, 
on the other hand, has been indifferent in its attitude 
toward correct usage and sometimes, even hostile. As pointed 1.1 . 
out by McKee, 
The conversation heard in many homes and that 
used by children themselves is frequently filled with 
!/ PaUl GOrdon McKee, ~· cit. 
5 
language errors that are at least incorrect if 
not harmful. Since children possess a strong 
tendency to use the language they hear, the 
effect of such surroundings is obvious. In 
reality the teacher is attempting to develop 
correct language habits in opposition to the 
influence of environment outside the school, 
which in itself is unconsciously building poor 
la.n~e habits. 
McKee goes on to say: 
Not infrequently the child's attempts to 
use correct language result in annoyance. Per-
haps his parents and other adults lack sympatby 
for correct speech in others, and they may even 
ridicule it. Likewise, his playmates may in 
various ways attach punishments to the use of 
correct English. Tbns, the tea.cher~s job be-
comes almost hopeless. 
!I Garrison says: 
The proper attitude toward good usage is 
a matter of habit formation. When careful writing 
is emphasized by the teachers of all the subjects, 
we may expect pupils to build up habits of correct 
usage. However, as long as teachers of other sub-jects a.ccept work in which poor English is used, 
we may expect undesirable attitudes toward English 
usa.ge. A pupil should, at appropriate times and in 
appropriate ways, be checked on usage in every sub-ject throughout his whole school career. 
From this we may infer that teachers also share some 
of the blame when children show a poor attitude toward 
correct lan~age usage. y 
Drogue found that "Language habits are primarily 
fixed by social imitation,~ and that "Errors are national 
y :PaU1 GOrdon McKee, ~ cit. 
~ s.o. Garrison and K.o. Garrison,~. cit.,pp.207-264. 
~Walter G. Drogue, "A Study of Errors in Grammar in Prose 
Composition," unpublished Master's Thesis,Boston University, 
1948. 
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rather than sectional." If social imitation is so important, 
then one can readily see the great influence that society 
plays on language usage, not only on its children of school 
age who are under its influence for a much longer period of 
time than they are under the influence of the school, but 
also, on the grown-up population as well. Our only way of 
11 
combating such an influence is well understood by McKee 
when he says, "The only remedy lies in getting the child to 
want to speak and write correctly through attaching satis-
faction to correct expression." 
One of the most important jobs on the part of the 
teacher is to create a desire on the part of the child to 
want to speak correctly. 
!I Cole says: 
It goes without saying that few children have 
any interest in the mechanics of English composi-
tion. · Most youngsters will admit a certain practical 
value in writing correctly, but the effort involved 
is usually so great as to more than offset any possible 
interest in the goal of acceptable ' expression. Children 
work on mechanical elements largely because their 
teachers want them to do so. Occasionally a child 
finds analysis of sentences to be a sort of puzzle 
that is not without appeal, but for the most part,it 
has to be admitted that children have no yearning 
for formal correctness. Nor can they usually become 
excited over their progress, partly because it takes 
place slowly and partly because an objective measure-
ment in terms they can understand is almost impossible. 
Any interest that can be utilized as a motive, must, 
then, come from the content. 
1/ PaUl Gordon McKee, ~· cit. 
2/ Luella Cole, Psychology of the Elemental! School Subjects. 
-Farrar and Rinehart, NeWYork-;-!934, pp. 0~189. 
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Factors which aid in establishing desirable a.tti tudes 
/ 
on the part of the pupil toward matters of English usage 
1/ 
have been summarized by Shepherd: 
1- Instruction should be individualized to meet the 
specific needs of each pupil, and the pupil should 
be kept conscious both of his need a.nd of his op-
portunity to receive instruction. 
2- Pupil responsibility for using what is learned in 
the English class should be emphasized in every 
possible way. 
3- Co-operation of other departments with the English 
department should be secured and made obvious to 
the pupils by such devices as the following: 
a. Sending papers from science, geography, art, 
a.nd other classes to the English room for 
practice material. 
b. Using such rather than, or in addition to, 
English papers as a basis for securing evi-
dence of pupil needs and pupil progress,and 
making sure that pupils know their papers 
are being used. 
c. Encouraging pupils to be interested in 
matters of usage in general and in their 
own problems in particular. 
d. Encouraging pupils to ask for help in 
matters that puzzle them-- for example, 
in correcting mistakes marked by teachers 
of the other subjects. 
e. Giving publicity to every phase of co-
operation, encouraging and commending it 
at every opportunity. 
f. Encouraging and commending efforts at self-
correlation as the prime evidence of ap-
proaching mastery, the goal of effort. 
g. Maintaining favorable writing and speaking 
conditions in other classrooms. 
1/ Edith Nt. Shepherd, "The Attitude of Jum_or High School 
~upils towards English Usage," The School Review, 34:575-586, 
University of Chicago, October,~26. 
8 
As shown in the justification, it is well established 
that correct language usage is important, but that the best 
method of obtaining correct usage is still, more or less, in 
the experimental stage. Some authorities believe the teach-
ing of formal grammar is beneficial. Some believe that no 
grammar whatsoever should be taught, and there are many 
authorities who fall in between these two opposite points 
of view. The in-betweens fall away from the extreme points 
of view chiefly in the amount of grammar to be taught and 
the way the grammar itself should be presented when it is 
to be taught. 
1/ 
Wykof:t";' on the pro-grammar side of the argument, found 
on the basis of the results obtained from a study of 5,125 
individual cases at the college level that, 
1- Students with a knowledge of usable grammatical 
terms will belong to a group which will, at least 
ninety per cent of the time, write better themes 
than students with a smaller amount of knowledge 
of such grammar. 
2- Students with a knowledge of the principles of 
punctuation will belong to a group which will, 
at least ninety per cent of the time, write better 
themes than students with a smaller amount of 
knowledge of such punctuation principles. 
As has been stated, this study was with a college 
group and the experimental group was taught grammar and 
punctuation at the college age level. It had nothing to do 
with the advisability of teaching grammar at the elementary 
level. 17 George s. Wykoff, "The Relation of a Knowledge of Grammar 
-and Punctuation to Writing," Educational Administration and 
Supervision, 31:385-93, October, 1945. ---
9 
1 
Pooley stresses living English. He says, "The rules 
of usage must be taught to expedite communication but never 
to get in its way." He believes that grammar should never 
be taught in an isolated manner but should be taught with 
applied practice. In the field of composition, he believes 
that the correction of mechanical errors is a minor factor 
in evaluation; content is primary. "Experienced teacher 
judgment is more valid than any English Test" in the evalua-
tion of a composition. 
!I Dawson points out that decades ago Lyman's Summary of 
Investigations in Language Composition and Grammar made 
clear that individualized instruction in correct usage is 
essential if the errors are to be eliminated. She says, 
"Lessons in correct usage are notoriously ineffective --
probably because the entire class is given instruction on 
items concerning which very few need instruction. The work, 
therefore, is poorly motivated and pointless." She recommends 
socialized corrections. The pupil's composition is copied 
on the board with all its errors. First the pupil author 
corrects it to the best of his ability, then the class points 
out other errors. Grouping pupils according to individualized 
needs is also recommended. 
1/ Robert c. Pooley and Robert D. Williams, "The Teaching 
of English in Wisconsin." Madison: The University of Wis-
consin Frees, 1948. 
2/ M.A. Dawson, "Individualization in the Language Arts", 
- Elementary English 26:198-200, April, 1949. 
10 
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Also on the pro-grammar side, Wheat says, 
On the other hand, the value of a knowledge of 
grammatical principles should not be overlooked. 
Although language is acquired through imitation 
and is developed into habits through use, habits 
of speech cover only the individual cases that 
have been learned. When a new case arises, the 
pupil who depends solely upon habit is at a loss. 
A knowledge of the grammatical principle that 
covers the new case, as well as the old ones that 
are habitual, is very helpfa.l. For example, the 
pupil learns that 'John and I play together' is 
correct. 'John and I~, as a form of expression 
becomes a habit. Consequently, the pupil is 
inclined to say, 'He gave the book to John and I.' 
Knowledge of the grammatical principle makes clear 
to the pupil, who otherwise would be confused with 
a mere correction, what form of expression is 
correct and why it is correct. 
Wheat also believes that the study of grammar should 
be deferred to the later years of the elementary school. y 
Cole believes, ·"An understanding of grammar is un-
necessary for the child. The child should learn correct 
usage through repeated oral drill in it." She and the 
following authorities feel that there is so little carry-
over between the tea.ehing of grammar and correct usage of 
the pupil that the teaching of grammatical principles is 
not worth while. 
A number of investigations have shown little relation-
ship to exist between the study of formal grammar and 
~- Hirr,y Grove Wheat, The Psycholo~ of the Elements~ 
ehool. Silver,Burdett and Company~o&ton-,f93l,pp. 4~108. 
!/ Luella Cole, ~· cit., PP• 160-189. 
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correct usage. Hoyt found that, "There ts about the same 
relationship existing between grammar and composition and 
grammar and interpretation as exists between any two totally 
different subjects, as grammar and geography." 
!I Briggs concluded after an extended testing of a large 
number of children tbat "These particular children after 
the amount of formal grammar that they had, do not, as 
measured by the means employed, show in any of the abilities 
tested (such as are claimed to result from the study of 
grammar) improvement th&t may be attributed to their training 
in formal grammar." 
3/ 
Asker- concluded that "knowledge of formal grammar 
influences ability to judge the grammatical ~orrectness of 
a sentence and ability in English oomposi tion only in a 
negligible degree." 
!I Segel and Barr found that no more relationship exists 
between formal grammar and applied grammar than there is 
"on the average between any two of the high-school subjects 
of any curriculum." 
lJ F. S. Hoit, "T'he Place of Grammar in the Elementary 
Curriculum,"Teachers College Record, 7:485, November, 1906. 
2/ T.H. Briggs, "Formal English Grammar as a Discipline," 
~eachers College Record, 14:342, September, 1913. 
~ Wil1iam Asker, "Does Knowledge of Formal Grammar Function?" 
School and Society, 17:111, January 27, 1923. 
4/ David Segel and Nora R. Barr, "Relation of Achievement in 
-Formal Gr-ammar to Achievement in Applied Grammar," Journal 
of Educational Research, 14:402, December, 1926. 
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!/ DeBusk says, "It matters little if a pupil knows what 
is right. He must hear the correct for.m, say it, write it, 
until the correct reaction is so strong that it is auto-
matically used." In his stu~, based on 13,802 pupils in 
the grades, he pointed out where the language habits of 
children need correcting and strengthening. This makes 
possible corrective work suited to the needs of the individ-
~1 pupil. 
He appears vague and cantradictor.y about certain errors 
that he found. For instance, he blames certain errors on 
"misunderstanding and confusion." He says, "Error 45 again 
is due to confusion"-- ~s boys as subject is wrong but as 
object is correct." According to his theory, "It matters 
not if a pupil knows what's right," How would a child know 
whether he was using it as a subject or an object ? It 
seems that if a child knew the grammatical principles per-
taining to subjects and objects and the pronouns used for 
each he would be able to clear up this error. 
In the proof-reading test given in connection with 
this thesis, great improvement was noted in the use of 
subject and object pronouns after the children were made to 
understand the functions of subject and objects in sentences. 
y Burchird W. De Busk, ~· .2!!!. 
13 
McKee 1/ says, 
One of the major instructional jobs in the language 
program is concerned with teaching correct usage of 
words. Some people call this grammar. But investi-
gations have shown that a knowledge of grammatical 
rules has little to do with the correctness of one's 
expression. Pupils who can repeat the rules verbatim 
do not use words correctly and frequently cannot 
recognize an error. LikeWise, some children who make 
but few errors in expression do not know the rules. 
It is entirely probable that the rules taught had 
little to do with the actual expression utilized by 
pupils and that the whole procedure assumed too much 
ability to transfer. 
!I Garrison agrees that: 
Language is largely habit. The child knows how to 
talk and may use correct expressions long before he 
speculates about form. In fact, he may go through 
life using good English almost-- if not totally--
unaware that such a thing as formal grammar exists. 
Lanfjage is fundamentally a matter of habit. 
Ree'! doubts the value of teaching grammar particularly 
in the elementary grades. He says: 
Because of the fact that the value of formal grammar 
in enabling pupils to speak and to write correct 
English has not yet been demonstrated in any of the 
scientific studies that have been made of it, the 
writer is not convinced that any grammar should be 
taught in the ~des. It would be an economy to 
teach it if pupils could or would use it to correct 
their own errors in English after leaving school. 
But because of the limits to the ability in general-
izing from rules to specific oases and because of the 
fact that usage is determined by habit rather than by 
reason, the hypothetical values of grammar often fail 
to become real. However, it is a reasonable proposi-
tion to suppose that the right sort of grammar, taught 
in the seventh and eighth grades, could be made useful. 
If any is taught, it should be such as related directly 
!/Paul GOrdon McKee, 22• cit. 
!/ s.c. Garrison and x.o. Garrison, ~· cit., pp.207-264. 
~ Homer B. Reed, Psichology of Elementary School Subjects. 
Ginn and Company, oston, 1~7, P• 352. 
to the diminution of common errors in speech and in 
writing. 
Many of the authorities believe that many errore in 
language usage are caused by neglecting, in the early grades, 
to give enough attention to oral expression. 
!I Cole says: 
A good background in oral English should pre-
cede written composition. Before a ehild can write 
successfully, he must be able to make his letters 
with accuracy and ease. He mnst be able to spell 
nine out of ten words that he wants to use. He 
should be able to use the few basic capitals and 
punctuation marks that his simple sentence structure 
demands. He must have a reasonable vocabulary from 
which to choose the words he needs. He must have a 
subject about which he is able to say something. 
Finally a child must be able to make some sort of 
mental or written plan for saying what he has in 
mind. 
She goes on to say: 
Training in correct oral expression is desirable 
because ninety-five per cent of even the educated 
adult's use of English is in speech. An adequate 
training in coherent speaking is also an excellent 
preparation for coherent written work later on. 
In an experiment carried out in the high schools of 
!I Illinois , classes which bad received oral practice wrote 
much better compositions than did the classes that didn't 
have any oral practice, 
The sections taking the combined couree(oral 
and written) were better at the end of the semester 
!/Luella Cole,~· cit., PP• 150-189. 
2/ J.F. Hosie, "Essentials of Composition and Grammar," 
~ourtee.nth Yearbook of the National Society for the Study 
of Education, Part I-,-1~, P• 99. --
15 
in thought, vigor, freedom, interest, tb&n the 
others; they were better in point of grammatical 
and rhetorical structure; they were no worse in 
spelling or punctuation, and better in handwriting--
indeed, the writing sections showed marked degeneracy 
in all matters of mechanics. 
Better compositions could be written if teachers would 
stop assigning topics on which children are to write. Fupils 
must be deeply interested in their own topics in order to 
produce a good piece of writing. These topics should deal 
with the pupils' own experiences. 
11 As Garrison says, "Theme work should have a purpose. n 
Don't assign them simply because you think it's about time 
the pupils had a composition lesson. 
2/ 3/ 
Both Reecr' and Wheal' feel that the use of models can 
be very helpful. 
Wheat says, 
Many a teacher of composition could testifY that 
the pupil's own production makes a very poor model 
for him to copy after. They often fail to realize 
that the critical study of a composition, after it 
is written, serves to turn it into a model for later 
imitation. 
Reed says, 
The advantage of using a model is that it gives not 
only a concrete expression of some quality of style 
but also the choice of words through which that quality 
is achieved. When a quality of a composition is raised 
to a clearly conscious level in this way, and when an 
1/ s.o. Garrison and K.c.· Garrison, .2.E.• cit. 
~ Homer B. Reed, .2.E.• cit. 
~ Harry Grove Wheat, ~· cit. 
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earnest e~fort is made to reproduce it, there is no 
doubt that a writer will succeed in mastering that 
quality more quickly than if he simply writes blindly, 
hoping that by some fortunate accident the product 
will be good. 
SUGGESTIONS TO TEACHERS FROM RESEARCH 
1- Grammar should be taught but never in an isolated manner. 
2- Plenty of applied, meaningful drill should accompany 
the teaching of grammar. 
I 3- For motivation's sake, pupils should only work on 
their own individual errors but they should be made 
to see clearly just why one usage is incorrect and 
another one is correct. 
4- Social correcting has its values, not only for the 
pupil being corrected, but for the whole class joining 
in the correcting. 
5- Sentence analysis, at least as far as subjects, predi-
cates, and objects, bas decided value for sixth graders. 
6- Strong teacher approval of correct usage and disapproval 
of incorrect usage would do much in making the pupil 
want to use the correct form. 
7-- Ample practice in oral composition should precede 
written composition. 
8- The child must have interest in the subject he is 
speaking ~bout or writing about. 
9-
10-
The use of models has its values. 
The teacher can't be r$pl$ced by the textbook. The book 
cannot take care of sitUations 'that may cro:p u:p. 
17 
CHAPTER II 
PROCEDURE AND SCOPE 
Tests given. The following tests were given in 1948. 
1• "Otis Quick-Scoring, Intelligence Test" ( to 
determine normality of classes used in the 
study). 
2- Language Usage - A 100 item test in language 
used in the Stanford Achievement Test, Inter-
mediate Battery, Form D. 
3- A written composition on teacher suggested 
topics. The topics suggested were: 
A- An Interesting Trip I Have Taken 
B- Something I Really Like to Do in My 
Spare Time 
C- An Interesting Book or Story I Have Read 
D- How to Play a Game I Like 
E- What I Do -During the Day in School and 
Which Lessons I Like and Which I Don't 
Like 
4- A proof-reading test based on errors actually 
covered by the McKee, McCowen Series. 
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Procedure in gathering data. The 100 item Langu.age 
Usa.ge Test of the Stanford Achievement Test was g1 ven to 
the pupils in October, 1948 and again in June, 1949. Every 
pupil in the classes used took the test. The ones who were 
absent on testing day took the test on their return to school. 
A tabulation was made of the number of errors occurring 
for each item. 
The percentage of error in the control group was com-
pared .· to the percentage of error in the experimental group 
to see which group had the greatest gain or improvement. 
The percentage of gain was compared between the fifth 
grade and the sixth grade. 
Critical ratio was used to determine the significance 
of the gain. Also, on November 1, 1948, the pupils were 
asked to write a composition on one of the topics suggested 
by the teacher. No length was specified. They wrote just 
what they felt like writing. They were asked to write another 
composition in June, 1949. The topic was to be selected 
from the same five offered in November, but they didn't have 
to select the same one that they used in November. 
The types of errors made in these compositions were 
determined and the number of times each type of error was 
committed was tabulated. 
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Comparisons were made to determine which types of errors 
occurred most frequently. 
The improvement in pupil expression was also noted 
between the twQ compositions. 
A hectographed proof-reading test built about actual 
errors taken up in the McKee, McCowen Language Series (see 
Appendix) was given in December, 1948 and again in June,l949 
to determine improvement in usage. The pupils were asked 
to underline mistakes and to write in the correct word above 
the error. There were forty-three possible errors to recog-
nize. The number of errors recognized and corrected in the 
first test was compared with the number corrected in the 
second teat. 
Control group gains were compared with experimental 
group gains. 
Fifth grade gains were compared with sixth grade gains. 
Critical ratio was used to determine the significance 
of the gains. 
One of the fifth grade classes in the experiment did 
not use the McKee, McCowen Language Series at all. This 
class was the control group and it used the following texts: 
Ha.tfield, Lewis, Guilfoil&, English Activities, Grade V, 
American Book Company. 
Price, Miller,etc., Individual Corrective Exercises for 
Elementary School English, Book V, McCorD:iick-Matheraco. 
These were supplemented by the teacher~s own board exercises. 
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Experimental groups used the McKee, McCowen Language 
Series. 
A questionnaire was passed arottnd to the teachers con-
cerned with the testing to determine the extent to which 
they used the McKee,McCowen Language Book. 
COPY OF QUESTIONNAIRE 
would you please check the following items ? 
I used the McKee,McCowen language book only 
I used McKee, McCowen basically but also used 
other books. 
Names of other books used: 
I supplemented McKee, McCowen with my own test 
and board exercises 
I didn't use McKee,McOowen at all 
Names of other books used: 
In McKee, MGCowen, how many of the ten 
units did you cover during the year ? 
Please give numbers of any UEdts omitted. 
All the teachers except the one mentioned above used 
McKee, McCowen supplemented by her own board exercises. 
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SCOPE 
Description of the population. The pupils used in this 
survey all attended the Francia W. Parker School in Quincy, 
Massachusetts. It is an average income district, no family 
being too wealthy nor too poor. The boys outnumbered the 
girls in every class used. 
cases used. There were six classes used in all, three 
fifth grades and three sixth grades. One bnndred eighty-three 
pupils were used in the Stanford Achievement Test --(109 boys 
and 74 girls). Of these 183 pupils, ninety-five were in 
the fifth grade (fifty-two boys and forty-three girls) and 
eighty-eight ,were in the sixth grade (fifty~seven boys and 
thirty-one girls). 
In the proof-rea.ding test 170 eases were used. These 
were the same pupils who took the Stanford Achievement Teat 
but due to absence, tbirteen pupils were lost. 
In the composition teat 155 eases were used. The loss 
of twenty-eight pupils was again due to absence either during 
the first test or the second test. 
These last two tests, the proof-reading and the composi-
tion, were matched. That is, only the pupils who took both 
the first and the second tests were used. Some were absent 
for the first and others absent for the second tests. There-
fore, thei r tests were thrown out resulting in the loss of 
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twenty-eight oases for the composition teat. This was done 
in order to be sure that any progress made during the year 
would be shown by the identical school population who took 
the first test. 
Intelligence of classes used. 
Grade Five Control Group 
Grade Five Experimental Group 
Grade Six Experimental Group 
Mean I.Q. 
96.00 
98.10 
108.20 
The intelligence of the fifth grade control group and 
experimental group was well matched. The sixth grade had 
a higher mean intelligence, but on the assnmption that the 
I.Q.'s of 90-110 are average, all classes used were average. 
23 
CHAPTER III 
ANALYSIS OF DATA 
Analysis of Proof-reading Test 
A heatographed proof-reading test built about aatual 
errors taken up in the McKee, McCowen Language Series (See 
Appendix) was given in Deaember, 1948 and again in June,l949 
to determine improvement in usage. The pupils were asked 
to underline mistakes and write in the correat word above 
the error. There were forty-three possible errors to recog-
nize. The number of errors recognized and corrected in the 
first test wa.s compared with the number corrected in the 
second test~ 
Control group gains were compared with experimental 
group gains. 
Fifth grade gains were compared with sixth grade gains. 
Critical ratio was used to determine the significance 
of the gains. 
The following tables show the results of the testing. 
All means were computed on errors. Therefore, a lower mean 
in the final tests indicates improvement as it shows fewer 
errors were made. 
The experimental group is the McKee and the control 
group is the Hatfield and Price. 
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TABLE I 
GRADE V 
INITIAL LANGUAGE ERROR SCORES MCKEE VS. HATFIELD AND PRICE 
Di:f:t. 
s~ M -M SE C.R. 
N. M. S.D. l 2 Diff. 
McKee 61 31.10 .85 6.65 3.35 1.73 1.94 
Hatfield 26 2'1.75 1.51 7.55 and Price 
In the initial tests there was only a slight difference 
between the McKee group and the Hatfield and ?rice group, 
(a difference in means of 3.35 errors) which was not sig-
nificant. The Hatfield and Price group did slightly better 
than those using McKee. 
TABLE II 
GRADE V 
DIFFERENCES IN LANGUAGE USAGE GAINS MCKEE GROUP 
SE S.D. Diff. SE 
m Ml-M2 Diff. 
N. M. 
Initial 61 31.10 .85 6.65 3.10 1.28 
Final 61 28.00 .96 7.50 
The McKee Group made a gain of 3.10 (less errors) 
c.n. 
2.42 
during the seven-month period. This gain was not significant. 
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TABLE III 
GRADE V 
DIDERENCES IN LANGUAGE USAGE GAINS HATFIELD AND PRICE 
Dif'f. SE 
s~ :M1-142 Diff. C.R. N. M. S.D. 
Initial 26 27.75 1.51 7.55 8.65 2.12 4.08 
Final 26 19.10 1.49 7.46 
The Hatfield and Price Group made a gain of 8.65 (less 
errors) during the seven-month period. This gain was sig-
nificant. This gain was made on a test based on the McKee 
book. 
McKee 
Hatfield 
o.nd Price 
TABLE IV 
GRADE V 
DIFFERENCES IN L.Al\TGUAGE USAGE GAINS 
MCKEE VS. HATFIELD AND PRICE 
M. Difi'. in SE 
Gain Gain Diff. 
N. 
61 3.10 5.55 2.4'1 
26 8.65 
C.R. 
2.24 
The Hatfield and Priee Group and the McKee Group had 
a difference in gains of 5.65 (less errors) in favor of the 
group using Hatfield and Price. This was not a significant 
difference. 
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Three sixth grades also using the MCKee book were given 
the same teste as the fifth grades were given to see how 
much improvement they made during the same seven-month 
period and to compare their gain with the fifth grade McKee 
Group gain. 
N. 
Initial 83 
Final 83 
TABLE V 
GRADE VI 
MCKEE GAINS IN LANGUAGE USAGE 
SEJn Diff. 
Ml-142 
M. S.D. 
22.75 .83 7.55 9.30 
13.45 .83 7.55 
SE 
Diff. O.R. 
1.17 7.95 
There was a deeided gain during the seven-month period. 
There was a difference in the means of 9.30(less errors). 
This difference was significant. 
iat~: v 
ang; VI 
TABLE VI 
GRADE V .,. MCKEE AND GllADE VI - MCKEE 
DIFFERENCE IN GAINS DT LANGUAGE USAGE 
Diff. in SE of 
N. M.Ga.in Gain Diff. 
61 3.10 6.20 2.73 
83 9.30 
C.R. 
2.73 
The difference in the gains between the fifth grade 
McKee Groups and the sixth grade McKee Groups was 6.20 (less 
errors) in favo r of the sixth grade. This difference was 
E:et significant. 
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For this study a critical ratio of 2.5'76 was considered y 
as significant. Mills says, 
If a given difference between hypothetical and 
observed values would occur as a result of obance 
only one time out of a hundred, or lees frequently, 
we may say that the difference is significant. 
2.576 (C.R.) or more indicates a significant dif-
ference. 
The grade V experimental group gains (C.R. 2,42) were 
not significant. This is the group who used the McKee, 
McCowen Language Book. 
The control group gains, grade V, were significant, 
(C.R. 4.08). This is the group who did not use :McKee,McCowen 
books. This would indicate, by the means used, that the 
pupils using the McKee, McCowen books in grade V were not 
doing so well as those not using the books. 
The greatest gain appeared in the three sixth grades 
in the experiment with a critica.l ratio of 7,96. There was 
a difference of 10.10 in the mean I.Q. of the sixth grade 
over the fifth grade. This may partially account for the 
better results in the sixth grade. The sixth grade used the 
McKee, McCowen Language Book. The test was built around 
material presented in both fifth and sixth grade books. 
Through the authors 'method of reviewing material from one 
book in the series in the next book in the series, the sixth 
grade had been drilled an extra year on most common errors. 
1/ Frederick c. Mille, Statistical Methods. New York: Henry 
Holt Company, 1938, P• 471. · 
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ANALYSIS OF STANFORD ACHIEVEMENT TEST 
ON LANGUAGE USAGE 
The 100 item Language Usage Test of the Stanford 
Achievement Test, Intermediate Battery, Form D was given 
to the pupils tn October, 1948 and again in June, 1949. 
Every pupil in the classes used took the teat. The ones 
who were absent on testing day took the test on their return 
to school. 
A tabulation was made of the number of errors occurring 
for each item. 
The percentage of error in the control group was 
compared to the percentage of error in the experimental 
group to see which group had the greatest gain or improve-
ment. 
The percentage is in error. Therefore, a lower per 
cent in the final teet indicates improvement. 
1/ 
Edgerton's and Paterson's tables were used to find 
the standard errore of per cents and the formula used for 
finding the error of a difference between two · samples is 
P./ .... 1 2 £ from Ross- o-Mr·M2 ~ crM1 t<rM2 
The following tables show the result of the testing. 
!) Edgerton and Paterson, Table of Standard Errors and 
Probable Errors of Percentages-for Varying Numbers-2! 
Oases. 
!/ C.C.Ross, Measurement in Today's Schools. New York: 
Prentice-Hall, 1941. -
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ANALYSIS OF DATA 
TABLE I 
STANFORD ACHIEVEMENT TEST - INTERMEDIATE BATTERY 
FORM D - LANGUAGE USAGE 
CONTROL GROUP - 31 OASES 
TEST I 
Number of errors 573 
Number of items omitted 338 
Total possible errors 2762 
Percentage of errors 21% 
(In Grade Five} 
TEST II 
Number of errors 476 
No. of items omitted 347 
Total possible 
errors 2753 
Percentage of errors 17% 
TEST I 
GRADE FIVE (Excluding above control group) 64 OASES 
TEST II 
Number of errors 
Number of items omitted 
Total possible errors 
Percentage of errors 
855 
758 
5642 
15% 
GRADE SIX 88 OASES 
TEST I 
Number of errors 
Number of items omitted 
Total possible errore 
Percentage of errors 
1078 
813 
7987 
13% 
Number of errors 794 
No.of items omitted 729 
Total possible error5671 
Percentage of errors 14% 
TEST II 
Number of errors 822 
No. of items omitted 709 
Total possible errors8091 
Percentage of errors 10% 
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TABLE II - STANFORD - GRADE V 
COMPARISON OF PER CENT OF ERRORS IN LANGUAGE USAGE INITIAL 
TEST MCKEE VS. HATFIELD AND PRICE 
%Error S.E.% Diff.% Diff. 
MoXee 5642 .ooa .06 .009 6.67 
Hat:fiel.d 
and Price 2'162 .21. .oo5 
The McKee Group did much better than the Hatfield and 
Price Group on the initial. teat. There was a difference of 
per cent of errors of .06(leaa errors) in the McKee Group. 
This difference was significant. 
TABLE III - S!l.'ANFORD - GRADE V 
MCKEE GROUP GAms IN LANGUAGE USAGE 
... % Error S.E.% Diff. % Diff. C.R • 
Initial 5642 • 15 .005 .o1 .00'1 
Final 56'11 .14 .005 
After a period of nine months teaching there was only 
an improvement of one per cent (less errors) in the McKee 
Group. This improvement was not significant. 
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TABLE IV - STANFORD - GRADE V 
RATFIELD,PRICE GROUP GAINS IN LANGUAGE USAGE 
s.E. 
w. foError Diff .% Diff. 
Initial 2762 .21 .oos .04 .011 
Final 2753 .17 .oos 
3.64 
After a period of nine months teaching there was an 
improvement of four per cent (less errors) in the Hatfield, 
Price Group. This improvement was significant. 
McKee 
Hat:tieM 
and Price 
TABLE V - STANFORD - GRADE V 
MOXEE VS. HATFIELD AND PRICE 
DIFFERENCE IN GAINS IN LANGUAGE USAGE 
Diff. in 
w. M. Gain Gain S.E.Diff. 
5642 .01 .03 .013 
2762 .04 
C.R. 
2.31 
The difference in the amount of improvement between the 
McKee Group and the Hatfield and :Price Group WQ.s not sig-
nificant. 
The same three sixth grade .:.: classes used in the other 
teats were used in this one to determine how much gain they 
could make on the Stanford Achievement Test in Language Usage 
during the same nine month period of time. These three sixth 
grades used the McKee book. Their gain was compared to the 
Grade V McKee Group gain. 
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TABLE VI - STANFORD - GRADE VI 
MCKEE GROUP GAINS IN LANGUAGE USAGE 
S.E. 
N. %Error Diff.% Diff. 
Initial '1987 .13 .004 .03 .005 
Final 8091 .10 .004 
6.00 
In Grade VI the pupils using the McKee book made a 
gain of three per cent (leas errore) over the nine-month 
teaching period. This gain was significant. 
McKee 
Grade 
McKee 
TABLE VII - STANFORD - GRADE VI AND GRADE V 
MCKEE GROUP DIFFERENCE IN GAINS IN LANGUAGE USAGE 
Diff.in s.E. 
N. M.Gain Gain Diff. C.R. 
v 5642 .01 ,02 .013 1.54 
Grade VI 798'1 .03 
The difference in the improvement between the Grade V 
McKee Group and the Grade VI McKee Group was not significant. 
In the initial test the experimental group, Grade V did 
better than the control group, but in the final test, the 
control group's gains were more than the experimental group's 
gains. The control group's gains were significant(C.R. 3.64). 
The control group did not use the M«!Kee,McCowen Langu.age Book. 
The difference in the gains, (control and experimental) was 
not significant (C.R. 2.31). 
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T·he sixth grade's gains were significant (C.R. 6.00). 
In this type of test (Achievement) significant gains would 
be expected normally. 
The difference in gains between Grade V and Grade VI 
was not significant. 
The conclusions, based on the results of this test 
would indicate about the same as those for the proof-reading 
test. The pupils in Grade V, using the McKee,MoCowen book 
weren't doing so well as those not using the book. 
The pupils in Grade VI did well using McKee, McCowen 
books probably due to the extra year's work on these common 
errors, although other factors could be the cause of the 
improvement. 
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ANALYSIS OF COMPOSITIONS 
On November 1, 1948 the pupils were asked to write a 
composition on one of the following topics suggested by 
the teacher: 
A- An Interesting Trip I Rave Taken 
B- Something I Really Like to Do in MY Spare Time 
C- An Interesting Book or Story I Have Read 
D- How to Play a Game I Like 
E- What I Do During the Day in S·chool and Whioh 
Lessons I Like and Which I Don't Like 
No length was specified. They wrote just what they 
felt like writing. They were asked to write another com-
position in June. The topic was to be selected from the 
same five offered in November, but they didn't have to 
select the same one that they used in November. 
The types of errors made in these compositions were 
determined and the number of times each type of error was 
committed was tabulated. The improvement in pupil expression 
was also noted between the two compositions. 
It was found that in Grade VI there were a few more 
errors in the first composition than in the second. In 
the first composition there were 305 errors and in the 
second there were 273 errors. 
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In the fifth grade first compositions there were 573 
errors and in the second there were 510 errors. There was 
much greater length in the second compositions. The pupils 
expressed themselves more fully. On his first composition, 
a boy wrote about a trip he had taken. His story consisted 
of five lines with no mistakes. For his seeond composition, 
he wrote about the same trip and this time it took twenty 
lines and had five errors. Many of the compositions in-
creased in the number of errors when they increased in 
length. 
A decided improvement in ease of eXpression was noted. 
This better expression is more desirable than technical ex-
cellence without good expression. 
The following tables show the errors found on the 
pupils' compositions. The errors are arranged according 
to frequency of occurrence. 
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TABLE I - GRADE V COMPOSITION ERRORS 
First Test, November :1, :1948 ' 
Type of Error No. of Times 
Error Appeared 
1- Run On or Stringy Sentences 
2- Capita:Lization 
3- Wrong Word 
4- Words omitted 
5- Wrong Tense 
6- Inverted Order 
7- Sentence Fragment 
8- Verb Not Agreeing with Subject in Number 
9- Singular for Plural. Noun 
10• Repetition or Redundancy 
11- Wrong Pronoun Case 
12- Wrong Plural 
13- Adjective for Adverb 
14- Lack of Agreement between Pronoun and 
Antecedent Total. 
TABLE II - GRADE V COMPOSITION ERRORS 
Second Test, June 7, :1949 
219 
138 
106 
33 
24 
14 
9 
8 
8 
5 
4 
2 
2 
1 
573 errors 
Type of Error No. of Times 
Error Appeared 
1- Capitalization 
2- Run On or Stringy Sentences 
3- Wrong Word 
4- Wrong Tense 
5- Words Omitted 
6- Inverted Order 
7- Verb Not Agreeing with Subject in Number 
8- Sentence Fragment 
9- Repetition or Redundancy 
10- Singular for Flural Noun 
11- Wrong P:Lural 
12- Pronoun Not Agreeing in Number with Antecedent 
13- Singular Subject with P:lural Comparison 
14- Adjective for Adverb 
Total. 
160 
152 
85 
27 
26 
20 
12 
8 
8 
4 
3 
2 
2 
1 
510 Errors 
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TABLE III - GRADE VI COMPOSITION ERRORS 
First Test, November 1, 1948 
Type of Error No. of Times 
Error Appeared 
1- Rttn On or Stringy Sentences 
2- Wrong Word 
3- Capitalization 
4- Words Omitted 
5- Wrong Tense 
6- Singnla.r · for :Plural Nouns 
7- Redundancy 
8- Subject and Predicate Not Agreeing in Number 
9... Sentence Fragment 
10- Inverted Order 
11- Wrong Pronoun Case 
12~ :Pronoun Not Agreeing with Antecedent 
13~ Adjective for Adverb 
Total 
TABLE IV - GRADE VI COMPOSITION ERRORS 
Second Test, June 7, 1949 
96 
78 
67 
20 
13 
9 
6 
4 
4 
3 
2 
2 
1 
3o5 
Type of Error No. of Times 
Error Appeared 
1- Run On or Stringy Sentences 75 
2" Capitalization 71 
3- Wrong Word 43 
4- Words Omitted 21 
5- Wrong Tense 18 
6- Sentence Fragment 12 
7- Subject and Predicate Not Agreeing in 10 
Number 
8- Redundancy 9 
9- Singnlar for :Plural Nouns 7 
10- Inverted Order 3 
11~ Adjective for Adverb 2 
12- Wrong :Pronoun Case 1 
13- Possessive Adjective Not Agreeing with 1 
Antecedent Total 273 
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These tables show that the greatest number of errors 
fell among the first six types of errors. These same types 
remained constant in the first and second tests with the 
exception of number six in the sixth grade; the number of 
sentence fragments became greater than the number of singular 
for plural nouns. 
In the fifth grade first test 99% of the errors fell 
among the first six types and in the final test 92% of the 
errors fell among the same six types. 
In the sixth grade first test 93% of the errors fell 
among the first six types and in the final test aa% fell 
among the first six types. These six types remained the 
same for the first teet and the second teet with the one 
exception previously mentioned. 
The first five types of errors were the same types 
for both grades -grade five and grade six. The bulk of 
the errors fell among the first three types; that is, 
run on or stringy sentences, capitalization, and wrong 
word. If these three types of errore could be corrected, 
fifth and sixth grade compositions could be greatly im-
proved technically. 
A word was called a wrong word when it was obviously 
not a spelling error. Spelling errors were not counted 
for this study. Some of the commonly used wrong words 
were: 
of for off were for where when for went 
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no for know in for into there for their 
to for two that for who here for hear 
are for our to for too good for well 
layed for lay a.n for and threw for 
through 
than for then hour for our past for pass 
new for knew 
CHAPTER IV 
SUMMARY AND CONCLUSIONS 
SUmmary of the problem. A survey of fifth and sixth 
grade language errors, both oral and written, was made at 
the beginning of the school year and another at the end of 
the school year to determine the percentage of errors cor-
rected by our present language prog~ which is based on the 
Language for Meaning Series by P&.ul McKee and Annie McCowen. 
Conclusions of the stuay: 
1- The pupils in grade V who did not use the 
MaKee,McCowen Language Series had, by the 
means used, better gain. 
2- The pupils of grade VI showed good progress 
using the McKee, McCowen Language Series. 
3- When pupils were not aware of the fact that 
they were being checked for language errors 
(as in the ease of the composition test), 
there wa s little improvement in language 
usage. 
4- As indicated in the results of the sixth 
grade proof-reading test, a knowledge of 
a few grammatical fundamentals is helpful. 
Weaknesses of the stuay. 
1- If this study had been carried on with a 
greater number of cases in several different 
schools, the results might be more valid. 
2- The great improvement in grade V control 
group could be the result of superior teaching 
and not because of the means used. More 
control groups under different teachers would 
have decided this. 
3- A greater length of time between initial 
and final tests may have shown better results. 
Recommendations for further stuay. 
1- The construction of valid tests to measure 
improvement in language usage from one grade 
to another, 
2- Methods of improving the motivation of our 
language lessons, 
3- Experimenting to find out just what grammar 
should be taught in the fifth and sixth grades 
with an eye to improving usage. 
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APPENDIX 
-'(" .· ... , , 
\1f.- :. 
. r. 
~·.:: .t~ .. . .. · .. ~ ' .:.. 
·J:O TEE PUPI Lt 
'l'h<n~,s. arG~ aove:r~J.l miet~1kee in ·the sen:tonoes belovr., Some BGr.!.'ii e:tVH}S 
may h. Va ~MOl'~e thtln one m.:::l'take and ·~the:• fHlnten<lEU~ !'!!!;{. a?.t1f:hnve ..... Ul_o 
Reaa the sentences aax•0.fnlly "t.:n.n underline &ny wo1.' 11 :ten you t hink 
is 1neorrec:tly uaodo over the woz•ds you"Under!in~, v~rito t1ha.t you 
thi11k the oor1•ect vtord sh.o1.1ld be .. 
CAUTION"" 'Eo"""im·e to ·u.ndGzoline only the word that is 'nrong" usa G. 
ruler nd n.~lte your 11tH! ds.:r·tt &nou.gh to be ase:n 0o.s1J.yo Do not bother 
1th punetu tion., 
EXAMPLE• iBn~ ·t 
John aintt going" 
J ck brought several books home rrom school., The bocks 5 which 
J ok brought home, i£1 on the t ble" They are due 'b ek at school in 
tba morn~.ng o 
Jaek has one brother ~nd two aiaterso They e~ch had chose book 
nd. h(!.O. b;.)gan to ;r•e&<l.. Hot ~. mingle "·aord pr.u~sad betweGn the four o.f 
themo Mo·chel' beg. n to get d~.n:aal"l l'"rJtMiy" 111M two gil"la h llti f1 secroet 
~.mong thsmo It wua Mt.}ther ~ z b1.1"' ·thclqr ~and they had r n c.ll over town. 
to get het" & preeont,. ~rh~ boys m.l9Q h!id knew thCii.t 1 t w s thGir mothf::t :~ q ~ 
birthd y nd they h:P..d a ~·nrpririe foro her too,.. 1Jiihen D~ d coma home:;~ 
th .... y wer& going to au:r-pt>ise h~l".. E&u~h child had m.~cto a little birthd~.y 
of wrm.pping tmd -v;rers VGl ... Y pl""oud, Weuldn !1 t it be terrible if the 'tr~ Be ~ 
1'Jhieh the girls lwd ·oought t~ blld broke? Tho m&\n in the store told. them 
that it would not braea.lt 11' thoy packed it right~> 
The children couldn ~ ·t , put · their mindi'J on their rending IJ.ny longe t>" 
"Oan ' i) help you9 l4,)ther?n thay askedo 
11You e~n set the t~'bllll" It dQn st m&lr.e no difference wW~ch dishe~ 
you ua-ek'l r ehe nswex•sd.. ~cth~:~ft theu want to the retri{Stare.Ltor to ae 
1.:\ th\9 ica cream h d fr-oz~o 
Fe.the:I:• h d gave et1•io't ol')dGrs to WQ.1t dinner £or h1m m.nd he hm.d 
drove to to·~ on some business~ Aa h e cl~bed in lua ear~ he told Jnck 
ti 
th 
t t. g d 
. o er r·ot .. th· t ~ .C. "'!' a :r in t ir o g rda;. 
" •;n. lE:~arned you to ., c ~·. te t blo?' J&Ct eked tha girls~ 
didn r t have to bo 'wt& 'e;··· t 11 cr. of the girl a ns or~do ' H 
ho to make things look nioe ~ 
f.rs c lly wa lu1ng the last v ee on tho tnblo, Dad arrived ith 
1 n ck ge in hi h d. The entire f~ily gather d t the t bl 
1nnero Mother openod h~r pr cents and acted very surpri ed I 
ry happy f:cn1ly th t n1ghto 
~ ter they had to their dlnn r and ha dr nk t eir milk~ th. 
tl ' n bog n to cloar orr tho .ic.bea~ 
';Leave me help you Tr 2;h th t1't 11 S. . 117, tho oldest e;irl,. o.skod .. 
rrl·ou cc.n it you prom1s to be c otul~ n ~·other ropliedo 
11 ttle B0tty nd s lly 'bogr: n to wa.tJh nd J ck nd To::n ~ e~--o goi 
.ipo -~hom. Jack nnd him t ,ou.;ht, th t ·they wel:-il tho boo 
.£-r 
n 
hole o:rld. s lly d hor .. oh~ n.fJ f.· at a they ooul' , · 1t ·" t 
rd to keep up 111 th ho · nd ~o-·::. ., 
They hm.d not ap '"e much hil wor .. ing nd didn it no tie& h lT 
h (1 tl Afte!• they aeon verything wa elecmed up, t 1 y 
other nc1 r ··thor very good night and went up tho st i~o t 
r~ = .. 
'11! ke sure that ygu ho.ve thro oper.: the windo s, J ek.il ,. fJQ .~. ~-o· 
A ter they had took oft their shirt .. Tom nc1j1eed that h11!1 h d 
tore in a game the 'boya m.d oon pla.ying in tho school ya:-d, 
.oy could hare there e1 tera singing in ho ~ther roo.mo Thoy sun 
good tor girla, They took _ their t tha cmd l 1d do'tm in che-1 
l !JO • lt an t long before !;hey had all went to lo 
